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Ab  stract. This pa  per is a fol  low-up to the study “VET tra  i  ners in pu  blic and pri  va  te 
tra  i  ning in  sti  tu  ti  ons” (EAC/09/06 Stu  di  es on Tra  i  ners in Vo  ca  ti  o  nal Edu  ca  tion and 
Tra  i  ning: key ac  tors to ma  ke li  fe  long le  ar  ning a re  a  lity in Euro  pe LOT 2) that was 
com  mis  si  o  ned by the Euro  pean Com  mis  sion to Re  se  arch vo  or Be  leid (RvB) & PLA-
TO in 2008. The aut  hor of this pa  per – which fo  cu  ses on the pro  fes  si  o  na  li  za  tion pro-
ces  ses of VET tra  i  ners and in  struc  tors wor  king in pu  blic tra  i  ning or  ga  ni  za  ti  ons in 
So  uth-Eastern Euro  pe – was in  vol  ved in the study as a re  se  arch ex  pert for a clu  ster 
of co  un  tri  es that in  clu  ded Bul  ga  ria, Cyprus, Gre  e  ce and Tur  key. The pa  per lo  oks 
upon cur  rent is  su  es of VET tra  i  ners’ ca  re  er paths, the  ir ro  les and com  pe  ten  ci  es, the  ir 
qu  a  li  fi  ca  ti  on and rec  ru  it  ment pro  ces  ses as well as the va  ried po  li  ci  es and pro  fes  si  o-
nal de  ve  lop  ment ac  ti  vi  ti  es for this gro  up of pe  o  ple, from a com  pa  ra  ti  ve per  spec  ti  ve. 
The pa  per con  clu  des with so  me re  com  men  da  ti  ons for im  pro  ving ac  cess and wor  king 
con  di  ti  ons, sup  por  ting pro  fes  si  o  nal de  ve  lop  ment and ra  i  sing at  trac  ti  ve  ness of the pro-
fes  sion in this part of Euro  pe. 
Keywords: Vo  ca  ti  o  nal Edu  ca  tion and Tra  i  ning (VET), Euro  pean po  licy, So  uth-East-
ern Euro  pe, tra  i  ning staff, pro  fes  si  o  nal de  ve  lop  ment.
I n  t r o  d u c  t i o n
Vo  ca  ti  o  nal Edu  ca  tion and Tra  i  ning (VET) staff plays a key ro  le in ma  king 
li  fe  long le  ar  ning a re  a  lity. They are the ones who tran  sfer know  led  ge, com-
pe  ten  ces and skills to the le  ar  ners. Ho  we  ver, not a lot is known abo  ut this 
par  ti  cu  lar gro  up of pro  fes  si  o  nals. At the Euro  pean le  vel, the  re is a lack of 
vi  tal in  for  ma  tion abo  ut va  ri  o  us aspects of the  se pe  o  ple, such as how they 
are rec  ru  i  ted, what com  pe  ten  ces, skills and qu  a  li  fi  ca  ti  ons they are ex  pec  ted 
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to ha  ve or re  qu  i  red to pos  sess, what the  ir spe  ci  fic ro  les and tasks are, what 
the  ir em  ployment sta  tus is, how the  ir pro  fes  si  o  nal de  ve  lop  ment is or  ga  ni  zed, 
how they are as  ses  sed and how at  trac  ti  ve the  ir pro  fes  sion is. The Ma  a  stricht 
Com  mu  ni  qué (Euro  pean Com  mis  sion, 2002a) that re  vi  e  wed the Co  pen  ha  gen 
Dec  la  ra  tion (Euro  pean Com  mis  sion, 2002b) and the Hel  sin  ki Com  mu  ni  qué 
(Euro  pean Com  mis  sion, 2006) un  der  li  ned the clo  se link bet  we  en the qu  a  lity 
of tra  i  ning and edu  ca  tion systems and the qu  a  lity of edu  ca  tion and tra  i  ning 
staff.
Ac  cor  ding to RvB & PLA  TO (2008: 63), VET tra  i  ners hold va  ri  o  us po  si  ti-
ons which en  com  pass a wi  de va  ri  ety of tasks and ro  les. They te  ach, in  struct, 
co  ach, gu  i  de, de  ve  lop, re  com  mend, sti  mu  la  te, as  sess, and so on. They ser  ve 
audi  en  ces of va  ri  o  us ages in every pha  se of the  ir pro  fes  si  o  nal li  ves and in a 
wi  de va  ri  ety of con  tent do  ma  ins or are  as of ex  per  ti  se and com  pe  ten  ce. In ad  di-
tion to the  ir edu  ca  ti  o  nal po  si  ti  ons and ro  les, the  se pe  o  ple ha  ve jobs that go be-
yond tra  i  ning in the sen  se that they in  clu  de a lot of co  un  sel  ling and co  ac  hing 
to help pe  o  ple over  co  me the lack of self-este  em or re  mor  se for lost chan  ces at 
for  mer jobs. They are al  so in  vol  ved in the pro  ces  ses of ac  cre  di  ta  tion of pri  or 
le  ar  ning and ex  pe  ri  en  ce. Per  haps it is a sign of the still un  der  de  ve  lo  ped pro  fes-
si  o  na  lism in the fi  eld whe  re the  re has not been a furt  her dif  fe  ren  ti  a  tion so that 
each task is per  for  med by tho  se that are good at it (Bu  i  skool et al., 2010). 
This is lar  gely ec  hoed in So  uth-Eastern Euro  pe, whe  re the si  tu  a  tion of 
the pro  fes  si  o  nal de  ve  lop  ment of VET tra  i  ners is mo  re on the dow  nsi  de. Ge-
ne  rally spe  a  king, in the ma  jo  rity of So  uth-Eastern Euro  pean co  un  tri  es, VET 
is ex  pec  ted to pro  vi  de pro  fes  si  o  nal, in  di  vi  dual and so  cial im  pro  ve  ment, to 
ad  dress skill de  ve  lop  ment or up  gra  ding, and abo  ve all to re  spond to pro  blems 
re  la  ting to la  bo  ur mar  ket ac  cess. A ge  ne  ric ap  pre  ci  a  tion of the si  tu  a  tion is 
that VET tra  i  ners in So  uth-Eastern Euro  pe, espe  ci  ally in the pre  sent pe  riod 
of eco  no  mic re  ces  sion, fa  ce ob  stac  les such as de  pen  dency on go  vern  ment or 
EU fun  ding, chan  ging po  li  ti  cal per  spec  ti  ves on and in  te  rest in VET ove  rall, 
the po  li  ci  es pre  scri  bing an en  clo  sed em  ployment-ori  en  ted mar  ket (so  me  ti  mes 
ro  o  fed un  der a tight re  gi  stry that li  te  rally clo  ses VET mar  ket rat  her than gu  a-
ran  tee its qu  a  lity) and, oc  ca  si  o  nally, the lack of na  ti  o  nal le  gi  sla  tion or fra  me-
works and struc  tu  res co  ve  ring the  ir fi  eld of prac  ti  ce (Za  ri  fis, 2009).
Fol  lo  wing the re  sults of the study “VET tra  i  ners in pu  blic and pri  va  te tra-
i  ning in  sti  tu  ti  ons” (EAC/09/06 Stu  di  es on Tra  i  ners in Vo  ca  ti  o  nal Edu  ca  tion 
and Tra  i  ning: key ac  tors to ma  ke li  fe  long le  ar  ning a re  a  lity in Euro  pe LOT 
2) that was com  mis  si  o  ned by the Euro  pean Com  mis  sion to Re  se  arch vo  or Be-
leid (RvB) & PLA  TO (2008), this ar  tic  le lo  oks upon the VET tra  i  ners’ main 
cha  rac  te  ri  stics in So  uth-Eastern Euro  pe, from a com  pa  ra  ti  ve per  spec  ti  ve by 
exa  mi  ning two ele  ments. The first fo  cu  ses on the se  lec  tion pro  ce  du  re and wor-
king con  di  ti  ons of VET tra  i  ners, and the se  cond fo  cu  ses on the op  por  tu  ni  ti  es 
for and ob  stac  les to the  ir pro  fes  si  o  nal de  ve  lop  ment and eva  lu  a  tion. Georgios K. Zarifis 26
Vo  ca  ti  o  nal edu  ca  tion and tra  i  ning pro  vi  sion 
in So  uth­Eastern Euro  pe: main trends
VET ini  ti  a  ti  ves – both ini  tial and con  ti  nu  ing – in So  uth-Eastern Euro  pe (with 
mi  nor va  ri  a  ti  ons from one co  un  try to anot  her) are or  ga  ni  zed and car  ried out 
by dif  fe  rent aut  ho  ri  ti  es and in  sti  tu  ti  ons, pri  ma  rily mi  ni  stri  es (lar  gely of edu-
ca  tion and/or la  bo  ur), pu  blic agen  ci  es, so  me uni  ver  si  ti  es, NGOs, adult vo  ca-
ti  o  nal cen  tres, tra  de uni  ons, advi  sory or  ga  ni  za  ti  ons, cham  bers and pri  va  te 
vo  ca  ti  o  nal and in  du  stry cen  tres, as well as a num  ber of fun  ded pro  jects. The 
ma  jo  rity of the  se pro  jects are fun  ded by the EU whe  re  as a small frac  tion is 
sub  si  di  zed by dif  fe  rent sta  tes as a form of pu  blic in  vest  ment (Za  ri  fis 2009: 
164-165). Many stu  di  es – such as the study on “VET tra  i  ners in pu  blic and pri-
va  te tra  i  ning in  sti  tu  ti  ons” (RvB & PLA  TO, 2008) and the EURO  TRA  I  NER 
study that fo  cu  ses on the si  tu  a  tion and qu  a  li  fi  ca  ti  on of tra  i  ners in Euro  pe 
(Kir  pal & Tutschner, 2008) – pre  sent cle  ar evi  den  ce that the con  ver  ging ele-
ment for im  ple  men  ting li  fe  long le  ar  ning in So  uth-Eastern Euro  pe is lar  gely 
re  la  ted to VET tra  i  ners with the aim of im  pro  ving the  ir em  ployabi  lity (Euro-
pean Com  mis  sion, 2003a; 2003b; 2003c; 2003d). This de  ve  lop  ment has been 
lar  gely sup  por  ted by spe  cial po  li  ci  es li  te  rally cre  a  ting a ma  ze of ac  ti  vi  ti  es, 
espe  ci  ally in Tur  key, whe  re the pro  por  tion of ac  ti  ons and pro  jects ta  king pla  ce 
are mo  re va  ried in cha  rac  ter than the rest of co  un  tri  es men  ti  o  ned he  re, and in-
vol  ve far mo  re ela  bo  ra  te net  wor  king among dif  fe  rent players. Ho  we  ver, lack 
of pre  vi  o  us ex  pe  ri  en  ce in the area of VET, along with the con  stant pres  su  re 
for ab  sor  bing ava  i  la  ble EU funds (this is mo  re ob  vi  o  us in Gre  e  ce, Cyprus and 
Tur  key, and less so in Bul  ga  ria that has stron  ger hi  sto  ri  cal ti  es with the de  ve-
lop  ment of VET du  ring the com  mu  nist pe  riod), has lar  gely for  ced the de  ve  lop-
ment of in  com  ple  te po  li  ci  es that oc  ca  si  o  nally ser  ve the me  ans of the fun  ding 
pro  ce  du  re wit  ho  ut de  li  ve  ring a high qu  a  lity end-pro  duct (Za  ri  fis, 2009: 165). 
In Bul  ga  ria VET is or  ga  ni  zed and car  ried out by di  ver  se aut  ho  ri  ti  es and 
in  sti  tu  ti  ons such as the Mi  ni  stry of Edu  ca  tion and Sci  en  ce (Mo  ES), the Mi  ni-
stry of La  bo  ur and So  cial Po  li  ci  es (MLSP), the Na  ti  o  nal Agency for Vo  ca  ti  o-
nal Tra  i  ning and Edu  ca  tion (NA  VET) and the Hu  man Re  so  ur  ce De  ve  lop  ment 
Cen  tre (HRDC). In terms of po  li  ci  es de  ve  lo  ped in this area, two main Acts 
re  gu  la  te the vo  ca  ti  o  nal edu  ca  tion and tra  i  ning system in Bul  ga  ria. The Vo  ca-
ti  o  nal Edu  ca  tion and Tra  i  ning Act (VE  TA), adop  ted in 1999, re  gu  la  tes the 
or  ga  ni  za  tion, ma  na  ge  ment and fun  ding of the vo  ca  ti  o  nal edu  ca  tion and tra  i-
ning system. It co  vers ini  tial vo  ca  ti  o  nal edu  ca  tion and tra  i  ning and con  ti  nu  ing 
vo  ca  ti  o  nal tra  i  ning, whe  re it is com  ple  men  ted by the Em  ployment Pro  mo  tion 
Act (EPA) which re  pla  ced the Unem  ployment Pro  tec  tion and Em  ployment In-
cen  ti  ves Act (UPE  IA) that was adop  ted in 1997. It is the pri  mary act de  a  ling 
with con  ti  nu  ing vo  ca  ti  o  nal tra  i  ning (espe  ci  ally for the unem  ployed). VE  TA 
pro  vi  des for the esta  blis  hment of clo  se links bet  we  en vo  ca  ti  o  nal edu  ca  tion 
and tra  i  ning, the so  cial part  ners and the la  bo  ur mar  ket, for in  sti  tu  ti  o  nal de-
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mu  ni  ci  pal and school le  vels, and for en  su  ring qu  a  lity wit  hin the tra  i  ning pro-
cess. In this con  text NA  VET, which is the pri  mary body esta  blis  hed un  der 
VE  TA, pro  vi  des for the tra  i  ning (ini  tial and con  ti  nu  ing) and eva  lu  a  tion of the 
pro  fes  si  o  nal com  pe  ten  ci  es. In terms of links bet  we  en for  mal edu  ca  tion and 
vo  ca  ti  o  nal prac  ti  ce, ini  tial vo  ca  ti  o  nal edu  ca  tion and tra  i  ning in Bul  ga  ria is 
pri  ma  rily school-ba  sed. VE  TA pro  vi  des for the re  la  tion bet  we  en ini  tial and 
con  ti  nu  ing vo  ca  ti  o  nal edu  ca  tion. Ini  tial vo  ca  ti  o  nal edu  ca  tion and tra  i  ning are 
a ne  ces  sary pre  re  qu  i  si  te for furt  her vo  ca  ti  o  nal tra  i  ning and per  so  nal de  ve  lop-
ment, from the per  spec  ti  ve of the new re  qu  i  re  ments for mo  bi  lity, adap  ta  bi  lity, 
pro  fes  si  o  nal know  led  ge and cul  tu  re and en  tre  pre  ne  u  rial skills. In terms of 
fun  ding, the ac  ti  vi  ti  es for im  pro  ve  ment of the qu  a  li  fi  ca  ti  on and re-qu  a  li  fi  ca-
ti  on are fi  nan  ced al  most ex  clu  si  vely by the “Cen  tral Fund for Vo  ca  ti  o  nal Qu-
a  li  fi  ca  ti  on and Re-Qu  a  li  fi  ca  ti  on”. Sub  se  qu  ently this fund has been re  na  med 
“Vo  ca  ti  o  nal Qu  a  li  fi  ca  ti  on and Re-Qu  a  li  fi  ca  ti  on of the Unem  ployed” (VQRU) 
and di  stri  bu  ted by the Na  ti  o  nal La  bo  ur Ex  chan  ge. The le  ar  ners’ edu  ca  ti  o  nal 
ex  pen  ses (qu  a  li  fi  ca  ti  on or re-qu  a  li  fi  ca  ti  on) are paid by the sta  te thro  ugh the 
VQRU fund, thro  ugh the la  bo  ur mar  ket, thro  ugh co-ope  ra  ti  ve funds or by 
spon  so  ring or  ga  ni  za  ti  ons. 
In Cyprus the do  mi  nant ac  tors re  spon  si  ble for go  ver  ning and pro  mo  ting 
VET and im  ple  men  ting the re  le  vant po  licy are the Plan  ning Bu  re  au (PB), 
the Mi  ni  stry of Edu  ca  tion and Cul  tu  re (Mo  EC), the Mi  ni  stry of La  bo  ur and 
So  cial In  su  ran  ce (MLSI) and most im  por  tantly the Hu  man Re  so  ur  ce De  ve  lop-
ment Aut  ho  rity (HR  DA). Mo  EC has the ove  rall re  spon  si  bi  lity for the en  for  ce-
ment of edu  ca  tion laws, the im  ple  men  ta  tion of edu  ca  tion po  licy and the ad  mi-
ni  stra  tion of edu  ca  tion. It ma  na  ges and ope  ra  tes pu  blic edu  ca  tion in  sti  tu  ti  ons 
for the pre-pri  mary, pri  mary and se  con  dary le  vels in  clu  ding both ge  ne  ral and 
tec  hni  cal-vo  ca  ti  o  nal edu  ca  tion. Mo  EC is al  so re  spon  si  ble for ma  na  ging the 
va  ri  o  us le  vels of pu  blic edu  ca  tion. Ot  her mi  ni  stri  es are ac  ti  ve in the pro  vi  sion 
of edu  ca  tion and tra  i  ning. The MLSI, as part of its re  spon  si  bi  lity to ca  ter 
for la  bo  ur and hu  man re  so  ur  ce de  ve  lop  ment mat  ters, has ta  ken ini  ti  a  ti  ves to 
set up pro  fes  si  o  nally ori  en  ted edu  ca  tion and tra  i  ning in  sti  tu  ti  ons. HR  DA is a 
se  mi-go  vern  ment or  ga  ni  za  tion who  se mis  sion is to cre  a  te the ne  ces  sary pre-
re  qu  i  si  tes for the plan  ned and syste  ma  tic tra  i  ning and de  ve  lop  ment of hu  man 
re  so  ur  ces of Cyprus. As from 2003, HR  DA’s po  wers we  re bro  a  de  ned and mo-
re pre  ci  se re  spon  si  bi  li  ti  es we  re as  sig  ned with re  spect to stan  dards for vo  ca  ti  o-
nal qu  a  li  fi  ca  ti  ons, vo  ca  ti  o  nal gu  i  dan  ce, and cross-bor  der ac  ti  vi  ti  es, as well as 
the ac  cre  di  ta  tion of VET cen  tres and VET tra  i  ners that is to be im  ple  men  ted 
from the be  gin  ning of 2013. In terms of VET fun  ding, it must be no  ted that 
the  re is still no com  ple  tely de  ve  lo  ped fun  ding mec  ha  nism to in  cre  a  se pri  va  te 
in  vest  ment from en  ter  pri  ses, ho  u  se  holds and in  di  vi  du  als. The  re is, ho  we  ver, 
pro  vi  sion in the law for sub  si  di  es of the wor  kers’ tra  i  ning. HR  DA en  co  u  ra  ges 
a mix of pu  blic and pri  va  te sec  tor do  nors. This fun  ding ta  kes the form of a 
tra  i  ning tax of 0.5 per cent of the wa  ges of sa  lary ear  ners and a re  du  ced fee 
is char  ged for so  me co  ur  ses. HR  DA’s po  licy and sche  mes for fun  ding non-Georgios K. Zarifis 28
for  mal le  ar  ning pro  vi  de ad  ded mo  ti  va  tion to en  ga  ge pri  va  te in  vest  ment by 
fol  lo  wing a po  licy of co-fi  nan  cing tra  i  ning ac  ti  vi  ti  es and pro  jects ini  ti  a  ted by 
en  ter  pri  ses and pri  va  te tra  i  ning in  sti  tu  ti  ons. This po  licy has con  tri  bu  ted to 
ra  pid in  cre  a  se of tra  i  ning pro  vi  sion, in terms of num  ber and tra  i  ning fa  ci  li  ti  es 
(CE  DE  FOP/HR  DA, 2005).
I n   G r e  e  c e   t h e   c o m  p e  t e n t   b o d y   a p  p o  i n  t e d   t o   i m  p l e  m e n t   t h e   C o  p e n  h a  g e n  
ob  jec  ti  ves in Gre  e  ce is the Or  ga  ni  za  tion for Vo  ca  ti  o  nal Edu  ca  tion and Tra  i  ning 
(OEEK) esta  blis  hed in 1992. OEEK is the na  ti  o  nal re  fe  ren  ce po  int for IVET. It 
i s   a l  s o   t h e   s u  p e r  v i  s o r   o f   t h e   p u  b l i c   a n d   p r i  v a  t e   Vo  c a  t i  o  n a l   Tr a  i  n i n g   I n  s t i  t u  t e s  
(IEK). Un  til 1992 the so  cial part  ners did not play a dis  tinct ro  le in the de  ve  lop-
ment of vo  ca  ti  o  nal tra  i  ning in Gre  e  ce. The Sta  te was the most im  por  tant agency 
for plan  ning and im  ple  men  ting vo  ca  ti  o  nal tra  i  ning and edu  ca  tion me  a  su  res. 
The am  bi  gu  ity of the ro  le of the so  cial part  ners chan  ged as of 1998. They be  ca-
me in  vol  ved in the ad  mi  ni  stra  ti  ve bo  ards of or  ga  ni  za  ti  ons in  vol  ved in tra  i  ning 
a n d   e d u  c a  t i o n   ( N a  t i  o  n a l   L a  b o  u r   I n  s t i  t u  t e ,   N a  t i  o  n a l   E m  p l o y m e n t   O b  s e r  v a  t o r y,  
a n d   N a  t i  o  n a l   C e n  t r e   f o r   Vo  c a  t i  o  n a l   O r i  e n  t a  t i o n) .   I n   p a  r a l  l e l ,   t h e y   p r o  m o  t e d   r e -
l e  v a n t   r e  s e  a r c h   a n d   p u  b l i  c a  t i  o n s ,   a n d   t o  o k   i n i  t i  a  t i  v e s   t o   i n  v e s t   i n   h u  m a n   r e  s o  u r-
ces, bol  ster pro  ac  ti  ve me  a  su  res of in  ter  ven  tion in the la  bo  ur mar  ket re  sul  ting 
in the mo  re ef  fec  ti  ve con  tri  bu  tion of so  cial part  ners as  so  ci  a  ti  ons to op  ti  mi  zing 
v o  c a  t i  o  n a l   t r a  i  n i n g   a n d   e m  p l o y m e n t   p r o  m o  t i o n .   M o  r e   r e  c e n t l y   t h e   G r e  e k   G o -
vern  ment pas  sed the first bill on Li  fe  long Le  ar  ning (Law 3369/2005) that was 
re  pla  ced by an up  da  ted one (Law 3879/2010). This is an in  te  gra  ted le  gi  sla  ti  ve 
f r a  m e  w o r k   f a l  l i n g   u n  d e r   t h e   m a n  p o  w e r   d e  v e  l o p  m e n t   s t r a  t e g y   a n d   i n  v e s t  m e n t  
on hu  man ca  pi  tal. In this con  text, a pri  o  rity to the de  ve  lop  ment and ac  ti  va  tion 
o f   t h e   ‘ N a  t i  o  n a l   S y s t e m   f o r   L i n  k i n g   Vo  c a  t i  o  n a l   E d u  c a  t i o n   a n d   Tr a  i  n i n g   w i t h  
Em  ployment’ (ES  SE  E  KA) has been gi  ven. The pil  lar of such a system is the Na-
ti  o  nal Ac  cre  di  ta  tion Cen  tre for Con  ti  nu  ing Vo  ca  ti  o  nal Tra  i  ning (EKE  PIS) that 
was very re  cently mer  ged with two ot  her or  ga  ni  za  ti  ons in  to a sin  gle en  tity, the 
N a  t i  o  n a l  O r  g a  n i  z a  t i o n  f o r  A c  c r e  d i  t a  t i o n  o f  Q u  a  l i  f i  c a  t i  o n s  &  Vo  c a  t i  o  n a l  G u  i  d a n -
ce (EOP  PEP). EOP  PEP is ex  pec  ted to de  ve  lop the me  ans for ac  cre  di  ta  tion of 
vo  ca  ti  o  nal qu  a  li  fi  ca  ti  ons system such as the in  tro  duc  tion of ECVT (Euro  pean 
Cre  dits for VET). With the re  a  li  sa  tion of ES  SE  E  KA and with the pro  mo  tion of 
the su  bject of a sin  gle ac  cre  di  ta  tion, the law pro  vi  des the pos  si  bi  lity for so  cial 
p a r t  n e r s   t o   c r e  a  t e   r e  l e  v a n t   b o  d i  e s ,   a i m i n g ,   e v e n  t u  a l l y,   t o   a c  t i  v e   p a r  t i  c i  p a  t i o n  
and the strengthe  ning of so  cial ef  fec  ti  ve  ness of VET.
In Tur  key VET is ma  na  ged in a way that co  vers la  bo  ur mar  ket’s ne  eds 
in pro  fes  si  o  nal skills and con  cen  tra  tes on se  con  dary school VET pro  vi  sion. It 
was this among ot  her struc  tu  ral and le  gi  sla  ti  ve ne  eds that led to a mul  ti-mil-
lion pro  ject fun  ded by the EU on Strengthe  ning VET (SVET). SVET was a 
fi  ve-year pro  ject (2002-2007) re  sul  ting from an agre  e  ment sig  ned bet  we  en 
the Euro  pean Com  mis  sion and the Go  vern  ment of Tur  key, which had a to  tal 
bud  get of € 58.2 mil  lion. The pro  ject fo  und it  self at the cen  tre of a de  ba  te abo-
ut the re  la  ti  on  ship (ac  tual and de  si  red) bet  we  en la  bo  ur and edu  ca  tion; of anot-
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de  ba  te abo  ut the li  kely ca  re  er path of VET gra  du  a  tes. In terms of po  licy ini  ti-
a  ti  ves and im  ple  men  ta  tion, the struc  tu  re and fun  ction of the VET system in 
Tur  key is de  fi  ned in two laws; Law 1739/1973 Na  ti  o  nal Edu  ca  tion Ba  sic Law, 
and Law 3308/1986 Ap  pren  ti  ces  hip and Vo  ca  ti  o  nal Tra  i  ning Law. Law 3308 
com  pri  ses two com  po  nents co  ve  ring the en  ti  re vo  ca  ti  o  nal edu  ca  tion system 
at dif  fe  rent le  vels. The main im  por  tan  ce of this law is that it co  vers not only 
ap  pren  ti  ces  hips but al  so the en  ti  re VET system. It al  so esta  blis  hes a con  nec-
tion bet  we  en the edu  ca  tion system and the ne  eds of sec  tors by gi  ving new re-
spon  si  bi  li  ti  es and in  cen  ti  ves to en  ter  pri  ses and in  cor  po  ra  tes the in  vol  ve  ment 
of the so  cial part  ners in de  ci  sion-ma  king bo  di  es at dif  fe  rent le  vels. In terms 
of links with the for  mal edu  ca  tion system, vo  ca  ti  o  nal and tec  hni  cal se  con  dary 
edu  ca  tion con  sists of edu  ca  tion in  sti  tu  ti  ons that train man  po  wer for a ran  ge of 
oc  cu  pa  ti  o  nal and vo  ca  ti  o  nal are  as and pre  pa  re stu  dents for hig  her edu  ca  tion. 
Wit  hin the fra  me  work of Law 3308/1986, the stu  dents at vo  ca  ti  o  nal and tec-
hni  cal tra  i  ning le  vel ha  ve the op  por  tu  nity to un  der  ta  ke a part of the  ir ap  plied 
tra  i  ning at bu  si  ness fa  ci  li  ti  es. As a re  sult of ar  ran  ge  ments in  tro  du  ced by the 
Law on Ap  pren  ti  ces  hip and Vo  ca  ti  o  nal Tra  i  ning, the system of vo  ca  ti  o  nal tra-
i  ning has fo  und three main are  as of ap  pli  ca  tion: 
• for  mal vo  ca  ti  o  nal edu  ca  tion (school ba  sed); 
• ap  pren  ti  ces  hip tra  i  ning (school and in  du  stry ba  sed); 
• vo  ca  ti  o  nal co  ur  ses (pro  vi  ded by va  ri  o  us com  pa  ni  es). 
Ta  king in  to con  si  de  ra  tion the ne  eds of so  ci  ety, the Mi  ni  stry of Na  ti  o  nal Edu  ca-
tion (Mo  NE) shows su  sta  i  ned ef  fort to co-ope  ra  te with the pri  va  te sec  tor and 
a num  ber of Non-Go  vern  men  tal Or  ga  ni  za  ti  ons (NGOs) in all are  as, in  clu  ding 
cur  ri  cu  lum de  ve  lop  ment, ge  ne  ra  ting ad  di  ti  o  nal re  so  ur  ces, mo  re ef  fi  ci  ent and 
ef  fec  ti  ve use of exi  sting hu  man re  so  ur  ce ca  pa  city, and alig  ning vo  ca  ti  o  nal 
edu  ca  tion and tra  i  ning with re  a  li  ti  es of wor  kpla  ces.
From this bri  ef pre  sen  ta  tion it is evi  dent that in the fi  eld of VET the  re is a 
wi  de ran  ge of ac  ti  vi  ti  es in  vol  ving a va  ri  ety of ac  tors that re  spond to the need 
for qu  a  lity pro  vi  sion and ul  ti  ma  tely for de  ve  lo  ping qu  a  li  fi  ed tra  i  ners. No  ti  ce-
a  ble trends, ho  we  ver, al  so in  clu  de the cre  a  tion of pro  gram  mes of edu  ca  ti  o  nal 
re  form in most of the  se co  un  tri  es (ma  inly Bul  ga  ria and Gre  e  ce); a mo  ve  ment 
to  wards a ‘pa  rity of este  em’ bet  we  en aca  de  mic and vo  ca  ti  o  nal edu  ca  tion (this 
is par  ti  cu  larly no  ti  ce  a  ble in Gre  e  ce); the use of va  ri  o  us types of ac  cre  di  ta  tion 
system (that in most ca  ses do not cor  re  spond to any gi  ven Euro  pean fra  me-
work), the emer  gen  ce or growth of pri  va  te tra  i  ning in  sti  tu  ti  ons in all of the  se 
co  un  tri  es; a par  ti  cu  lar con  cern abo  ut unem  ployment and mo  ving the long-
term unem  ployed in  to work and off be  ne  fit de  pen  dency (espe  ci  ally in Gre  e  ce, 
whe  re the unem  ployment ra  te is well over 18 per cent due to the so  cio-eco-
no  mic me  a  su  res); and the strengthe  ning of at  tempts to use VET to im  pro  ve 
so  cial in  clu  sion and equ  ity (of  ten with a fo  cus on the une  qu  al di  stri  bu  tion of 
op  por  tu  ni  ti  es to tho  se from lo  wer so  cio-eco  no  mic gro  ups and cer  tain et  hnic 
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Ba  sed on this pri  mary ap  pre  ci  a  tion of VET pro  vi  sion in So  uth-Eastern 
Euro  pe, the next sec  tion of the pa  per aims at de  pic  ting so  me strengths and ir-
re  gu  la  ri  ti  es re  gar  ding pro  fes  si  o  na  li  za  tion of  VET tra  i  ners. This is do  ne with 
by using a com  pa  ra  ti  ve fra  me  work that uti  li  zes two dis  tinct units. The first 
re  la  tes to the se  lec  tion pro  ce  du  res and wor  king con  di  ti  ons of VET tra  i  ners, 
ma  inly fo  cu  sing on rec  ru  it  ment, pro  fes  si  o  nal ex  pec  ta  ti  ons and wor  king con-
di  ti  ons. The se  cond re  la  tes to of  fe  red op  por  tu  ni  ti  es and pos  si  ble ca  re  er paths, 
pro  fes  si  o  nal de  ve  lop  ment and eva  lu  a  tion of the tra  i  ning staff. Com  pa  ri  son is 
pri  ma  rily ba  sed on the of  fi  cial co  un  try re  ports sub  mit  ted to the Com  mis  sion, 
spe  ci  fic laws and dec  re  es pu  blis  hed in of  fi  cial go  vern  ment ga  zet  tes, and in  for-
ma  tion col  lec  ted from se  pa  ra  te VET struc  tu  res, with di  rect re  fe  ren  ce to the 
fin  dings pre  sen  ted in the study re  port on “VET tra  i  ners in pu  blic and pri  va  te 
tra  i  ning in  sti  tu  ti  ons” (RvB & PLA  TO, 2008).
Se  lec  tion pro  ce  du  res and wor  king 
con  di  ti  ons for VET tra  i  ners
The chan  nels thro  ugh which VET tra  i  ners in So  uth-Eastern Euro  pe are rec  ru-
i  ted are di  ver  se and not at all for  ma  li  zed. Mo  re spe  ci  fi  cally:
In B u l  g a  r i a  tra  i  ning staff (in all VET) is nor  mally se  lec  ted among aca  de-
mics and pe  o  ple who are spe  ci  ally tra  i  ned (with a hig  her edu  ca  tion de  gree). 
Af  ter se  lec  tion, tra  i  ners are ge  ne  rally em  ployed for the who  le pe  riod for which 
the pro  gram  me lasts. The per  ma  nent staff con  sists of the bo  ard of di  rec  tors 
that are ge  ne  rally aca  de  mics and re  se  ar  chers. All tra  i  ning staff is con  trac  ted 
de  pen  ding on the  ir du  ti  es, for a pe  riod of ti  me that va  ri  es from twel  ve months 
to three years with con  tract re  ne  wals af  ter that pe  riod has been com  ple  ted and 
upon the  ir per  for  man  ce and the ne  eds of the cen  tre (HRDC, 2002). Mo  re  o  ver, 
the  re are no re  stric  ti  ons (re  gu  la  tory or ot  her) re  gar  ding the pur  su  it of the oc-
cu  pa  tion by pro  fes  si  o  nals in the in  du  strial sec  tor. Nor are the  re any re  stric  ti-
ons (of nor  ma  ti  ve or ot  her na  tu  re) on te  ac  hing ac  ti  vity per  for  med by ex  perts 
from the in  du  strial sec  tor. The Pu  blic Edu  ca  tion Act (1996) al  lows vo  ca  ti  o  nal 
tra  i  ning of stu  dents to be con  duc  ted by per  sons qu  a  li  fi  ed in the re  le  vant fi  eld 
wit  ho  ut a te  ac  hing cer  ti  fi  ca  te. It is im  pos  si  ble, ho  we  ver, to say whet  her they 
are ex  perts from the in  du  strial sec  tor or unem  ployed pro  fes  si  o  nals who ha-
ve fo  und em  ployment in edu  ca  tion. Nor are the  re any ob  stac  les to te  ac  hers 
of vo  ca  ti  o  nal su  bjects to di  scon  ti  nue tem  po  ra  rily the  ir te  ac  hing and work in 
in  du  stry in or  der to bu  ild on the  ir know  led  ge and skills in the re  spec  ti  ve vo  ca-
ti  o  nal fi  eld (Di  mi  tro  va, 2007).
In Cyprus the si  tu  a  tion is slightly dif  fe  rent. Nor  mally, most VET tra  i  ning 
staff em  ployed com  pri  ses school te  ac  hers with mo  re than three years in ser-
vi  ce (eit  her in for  mal school edu  ca  tion or el  sew  he  re). The re  qu  i  re  ments for 
ap  po  int  ment of se  con  dary school te  ac  hers to a tra  i  ning staff po  si  tion in  clu  de 
a uni  ver  sity de  gree in the spe  ci  a  li  za  tion they are to te  ach and a Cer  ti  fi  ca  te 
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sti  tu  te of Cyprus (PI). Tra  i  ners are se  lec  ted at the be  gin  ning of the year, which 
me  ans that con  tracts may not last for mo  re than a year. Be  fo  re the be  gin  ning 
of each year, ho  we  ver, the tu  tors sit a spe  cial cir  cle of tra  i  ning se  mi  nars. All 
tra  i  ners are em  ployed with tem  po  rary ap  po  int  ments. The Hu  man Re  so  ur  ce 
De  ve  lop  ment Agency (HR  DA) is cur  rently wor  king to  wards a sche  me for 
ac  cre  di  ting VET tra  i  ners. This sche  me is plan  ned to be fully im  ple  men  ted 
from 2013.
Ta  ble 1: Rec  ru  it  ment pro  ce  du  res and wor  king con  di  ti  ons 
for VET tra  i  ners in So  uth­Eastern Euro  pe
B U L  G A  R I A CYPRUS G R E  E  C E T U R  K E Y
Tra  i  ning 
staff 
se  lec  tion and 
r e c  r u  i t  m e n t
Aca  de  mic te-
ac  hing staff, 
young gra-
du  a  tes with 
no te  ac  hing 
ex  pe  ri  en  ce, 
anyone with a 
HE de  gree or 
a pro  fes  si  o  nal 
e x  p e r  t i  s e .
School te  ac  hing 
staff se  con  ded 
from the for  mal 
edu  ca  tion sys-
tem, HR  DA ac-
cre  di  ted staff 
(to be im  ple  men-
ted from 2013).
Can  di  da  te tra  i-
ners wis  hing to 
be ap  po  in  ted in 
struc  tu  res pro  vi-
ding CVT sho-
uld be ac  cre  di  ted 
and in  clu  ded in 
the Re  gi  stry of 
CVT Tra  i  ners 
esta  blis  hed by 
EKE  PIS. All 
ot  hers need to 
go thro  ugh a spe-
cial se  mi  nar
HE de  gree 
hol  ders, 
em  ployees 
of Mo  NE 
s p e  c i  a l l y  
tra  i  ned to re-
spond to the 
de  mands of 
the pro  jects 
in which they 
are in  vol  ved.
Em  ployment 
S i  t u  a  t i o n
Mostly part-
ti  me for 
te  ac  hing and 
ad  mi  ni  stra  ti  ve 
staff
Voluntary 
work for a 
number of 
teacher train-
ing staff in 
some struc-
tures.
Mostly part-ti  me 
for all staff with 
one year ap  po  int-
ments mi  ni  mum.
Part-ti  me for 
te  ac  hing and tec-
hni  cal sup  port 
staff, full-ti  me 
for so  me ad  mi  ni-
stra  ti  ve staff.
Part-ti  me 
for te  ac  hing 
and tec  hni  cal 
sup  port staff, 
full-ti  me for 
s o  m e  a d  m i  n i -
stra  ti  ve staff.
S o  u r  c e s : CE  DE  FOP  |Re  fer  net (2009, 2010a,b), Euro  pean Com  mis  sion (2007abcd), EQARF In-
di  ca  tors for Bul  ga  ria (2010) ava  i  la  ble at: http://www.eqavet.eu/Libraries/OQARF_Indicators/
EQARF_Indicators_Greece.sflb.ashx,  EQARF  Indicators  for  Cyprus  (2010)  available  at: 
http://www.eqavet.eu/Libraries/EQARF_Indicators/EQARF_Indicators_Cyprus.sflb.ashx, 
S  VET (2006a,b).
VET   s  ta  ff   (largely train  in  g and counselling  )   working i  n   Greece must a  lso have 
at lea  st thr  ee   years experien  ce   in adu  lt   educat  ion as     adult t  ra  in  ers or   teache  rs Georgios K. Zarifis 32
(mus  t   be  lo  ng to   the EKEP  IS   re  gistry). This,   h  owe  ver, ex  cl  udes s  om  e trained 
candidates s  ince wor  king expe  rience   do  es not   necessarily im  ply compet  ence. 
El  ig  ible te  ac  h  ers of adul  ts   must h  av  e at lea  st a high  er     ed  ucation degree in any 
subject (n  orma  lly foreign languages a  nd   computer   sc  ience). There are variat  i-
ons in terms of the   ty  pe  s of progr  amme in which they are inv  ol  ved (especia  lly   
applyi  ng to CVT t  r  ainers who must b  e   accredit  ed   b  y EKEPIS)  . Still,   all adult 
e  ducato  rs must underg  o a period of   training in ad  ult education me  thodology,   
normally durin  g   the summ  er period, wh  ic  h does   no  t   la  st more t  ha  n six w  ee  ks. 
This is about to change     due to st  ructural chan  ges in the Gener  a  l Secretariat for 
Lifelong L  earning (GSL  L), with a ne  w   tr  aining   sche  me tha  t is under   way.   VET   
traini  ng staff     is paid   b  y the hour and   i  s h  ired for   a   particu  la  r programme,   a  fter 
they     have attended s  pec  ial training semina  rs. A new develo  pment   co  ncerning 
te  a  chers’ and train  ers’ training in po  st  -secondary V  ET   is the dra  wi  ng up of     a 
single re  gi  ster of trainers that ar  e   employe  d in   VET struc  tu  res. Upon enterin  g 
th  e regist  e  r traini  ng   is prov  id  ed and   tw  o types   of training pro  gramme  s ar  e 
offere  d; the first a  ddressin  g trainers   w  ithout   a   tertiar  y education degre  e,   and 
the ot  he  r   ad  dressi  ng   t  ho  se who, in spite of havi  ng   a tertia  r  y education degr  ee  ,   
l  ack the   didactic a  nd     pedagogical   ex  pe  rience. As   far as CVT is c  onc  erned  , 
  training is a pr  e-requ  isit  e   in ord  e  r for s  omeone to b  e a  ccredited. A   ble  nde  d 
type of dist  a  nce lear  ni  ng is used wh  il  e   prospe  cti  ve trainers have   t  o be enro  ll-
ed in the   Introd  uctor  y   Adult   Tr  ai  ne  rs’ Regi  ste  r. They acq  uire knowled  ge   a  nd 
skills r  el  at  ed   to peda  gogy th  rough their a  ctive partic  ipa  ti  on. Assessmen  t is 
  ba  sed on a   combinat  ion of participation, essay  -writing an  d   planning and   pr-
esenta  t  ion of a micro-teac  hing sessio  n   (Kokkos, 2  006: 374-379  ). 
In Turkey   VET tra  ining staff includes people who work f  or MoNE. VET 
trai  ners in state  -run struc  tu  res must   hav  e   a   degre  e   in   the are  a f  or   w  hi  ch 
they a  re   employed and t  he subj  ec  t they teach. No career o  r p  rofessi  on  al   d  ev-
elopment op  portunities are   r  e  ported. As for   ot  her pro  viders, such as   NG  Os 
and voluntary organi  za  tions that offer VET,     the situation is even va  guer. 
Norma  lly, adu  lt   educato  rs (both   in adult educa  ti  on   and VET) are t  rain  ed and 
  wo  rk   in VE  T schools,   but   some structures (  normally thos  e   with an orienta  tio  n 
to CVT p  rogram  mes) orga  ni  ze their own progra  mme  s to t  rai  n or re  train   th  e 
tr  ainers that   are involved i  n   th  eir pro  jects (Zarif  is  ,   2009).
The evid  e  nce prese  nted a  bove demonstr  at  es that there   i  s no sys  tematized   
  pr  oc  es  s   for recr  uit  me  n  t of V  ET   t  ra  iners, though some ways   of   becoming a   
VET tra  iner – based on   q  ual  ifica  tions, professional e  xp  erien  ce or both – ca  n 
  be iden  tif  ied: by d  i  rect c  ontact   (i  n all countries     under study), by pro-active sea-
rc  h by the provider (applies in   Greece where a   registry   of   VET train  ers exis  ts  , 
  and le  ss so in Bulg  ar  ia and Cy  pr  us), and mos  t   com  monly   by job-postings.   
Si  milar  ly  , working co  n  ditions reflect on a var  ie  ty   of duties in   a  ll countrie  s 
  un  d  er study   t  ha  t in  cl  ude teach  ing   and tr  aining   ta  sks as   wel  l   as   c  ounselling   
an  d   m  entori  ng   an  d occasionall  y   a  dministrative o  r   technical s  upport dut  ie  s  .  A Comparative Overview of the Status and the Characteristics 33
Opportun  it  ies for professional   de  velopment 
an  d   evaluatio  n of VET trainer  s
The i  ssue   of   evaluati  ng   and up  da  ti  ng skills   a  nd   knowledge of V  ET   tr  ainer  s 
in South-Eastern   Eu  rope is   acknow  led  ge  d in releva  n  t policies and   le  gi  s  lation 
in t  h  e count  ri  es   u  nder study as an i  mport  ant factor influenc  ing the quali  ty of 
all e  du  cational   an  d training act  iv  ities. Up to     now, there   h  av  e   been v  e  ry few 
attemp  ts to   tac  kle the   specif  ic   challenges   of the educ  ati  on   and train  i  ng of vo-
cational tr  ai  ners. T  his   i  ssue deserve  s   spe  cial attention in view of   the importa-
nce of t  rainers’ dir  ect and   i  nd  ir  e  ct influence in t  he develo  pment o  f skil  ls   i  n 
the economy  ,   and also in view of   th  e varied o  ccupational ta  s  ks they have to 
ful  fil. Mo  re   specifically:
I n     Bulgaria   over the   p  ast decade   the numb  er   of VET trai  nin  g staff 
 w i  t h   h i g h e r   e d u c a t i o  n   h a s   b e e n   s t e a d i l y    g r o w i  n g ,    w  h e r e a s   t h e    n u m b e  r    o  f  
  te  ac  hers   wi  t  h   secondary   e  ducation h  as   b  e  en dro  pping, which show  s s  ome 
i m p r o v  e  m e n t   o f    t h e  i r   q u a l i f i c a t i o  n    r e  q u i r e m e n  t s  .    Te  a c h e r s   o f    v  o c  a t  i  o n a l   s u -
b j  e c  t s    w h o   a r  e   i n v o l v e  d   i n   t r a i n i n g ,   a  c c  o r d i n g   t  o   t  h e     c u r r i c  u l a   i n   o  c c  u p -
a t i o n s   o  r   o  c c  u p a t i o n a l    s p  e c i a l t i e s ,    s h  o u l d   b e   e x  p e r t s   i n    t h e    f  o  l l o w i n g   p r o f e s -
s i o n a l   f i  e  l d s :   e n g i  n e e r s ,   t  e c  h n o l  o g i s t s  ,   e c o n o  m i  s t  s ,    a g r o n  o m i s t s ,    d  o c t o r s ,  
pro  fessionals in the   f  ield of tou  rism,   eco  lo  g  y, heal  th  c  are,   so  cial ac  t  iv  it  ie  s,   
public secu  ri  ty and sa  fety,   etc  .   T  he maj  or  ity of these   p  rofessionals a  cq  uire 
t e a c h  i n  g   q u a l i f i  c  a t i o n   i n   t h e    c o u r s e    o  f    t h e i r    p  r o f  e s s i o n a l    a c t i v i t y.   A l l   t r  a i  n -
ing staff, howev  er, is regularly tr  ai  ned in   t  he Human Re  s  ource Development 
Cen  tre   (H  RDC) by speciali  st  s who a  re employed   for   this pur  pose. Tr  aining   
of trainers for ad  ul  ts is implem  ented by using   di  fferent   em  ployment pro-
grammes. Sinc e  a large p ort ion of th em are te ac hers in scho ols, it  i s espec ial-
ly   important for them   t  o pass traini  ng in An  dragogy  , n  ormally p  rovided   by 
a higher ed  ucation i  nstitutio  n, as well a  s t  raini  ng for brin  ging thei  r knowl-
e  d g  e    i n    c  e r t a i n   s u  b j e c t s    u p - t o -  d a t e ,    i  n    o r  d e r   t o   r e s p o n d   t o   c  o n c r e t e    e  m  p l -
oyers’ needs     of modern q  u  alification of their w  or  king power-guidelines   s  et 
  in the Eur  op  ea  n requirements   f  o  r quality of   tr  ai  n  ers.
I  n   C y p  r u s  the dominan  t   player in the   develo  pment of policie  s   f  or   the 
evaluat  io  n    and  pro  fe  ssional  dev  e  lopment  of    V  ET  trai  ner  s    is    the  HRDA  . 
T  her  e are no set   r  equirem  ent  s   or evaluat  ion   cr  iteria for   trainers in   t  ra  ining 
i  nstitution  s or ent  e  rprises  . E  ac  h training in  sti  tut  ion or   enterpris  e sets th  es  e 
on an ind  ividual ba  s  is. In c  ase   a traini  ng instituti  on or   a  n enterprise wis  hes 
to submit   a proposal for   f  unding   a t  raining progr  amme b  y   HR  D  A, then   the  ir 
trainers   ne  ed   t  o conform   t  o the H  RD  A   pr  e-set   criteria   concerning only   th  eir 
educ  at  ional ba  ck  ground,   w  o  rk exper  ie  nce and teachin  g   experience. HRDA is 
cu  rrently   in   the cou  rse of defining s  pe  cif  ic evaluati  o  n criteria for V  ET train-
ers   as   well as w  ay  s towards   updating their   skills   an  d competence  s  .
In  G r e e  c  e  it mus  t   be noted that al  tho  ugh   the Min  istry o  f Employment an  d 
  Social   Security has   created a   trainers’ re  gi  ster that   wa  s   implem  en  ted throu  gh 
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of   Na  tional Education, th  er  e   is still a l  e  ga  l   gap, s  i  nce th  e register   pre  scribes 
the p  rocesses     for ent  er  ing VET (CVT in p  articul  ar) as a qua  lif  ied t  ra  iner aft-
er   t  he comple  tion of a special traini  ng course   that partly   ta  ke  s place using 
  di  stance   le  arning methodology (E  K  EPIS, 2003). St  il  l,   it does not sugges  t   th  e 
  co  nditions   o  r the cr  iteria according t  o w  hich th  e train  er  s will   be   monitored o  r 
  e  ven the pos  si  bilities o  f   updating thei  r   skills   and knowledg  e.   E  KEPIS, howe-
ve  r,   a  ssesses   and eva  luates the ad  equacy of tr  ain  er  s in its regi  ster   ba  sed on a   
combinati  on of par  tic  ip  at  io  n, essay-w  rit  in  g   and p  la  nni  ng and prese  nt  a  tion of 
a micro  -  teaching s  ession. 
Table   2: Opport  un  ities for profes  s  ional d  evelopmen  t   an  d evaluatio  n   
of VET traine  rs   i  n South­E  astern E  urope 
  B  U L  G A R I A CYPRUS GREECE T  U R K  E Y
M o  n i t  o r i  n g  
o  f trainer  s
  By a  n intera  ge-
ncy wo  rking 
gro  up coordina-
te  d b  y HRDC,   
which involves   
represent  at  ives 
of mini  stries  , 
  agencies,   soc  ial 
partners     and 
i n d e p e n  d  e n t
exper  ts i  n 
the field of 
 e d  u c  a t i o n
The HRDA   
  examine  s a  nd   
a  pproves the   
“T  raining of 
Tr  ainers” pr  og  ra-
mm  es that   are
de  velo  pe  d b  y 
the t  rai  ni  ng 
institutions a  nd 
submitt  ed   to   
the HRDA for   
s  ubsid  iz  ation, 
joint Apprentice-
ship Committ-
ees. 
From the 
EKEPIS and 
a c c r e  d i  t e d  
VET st  ru  cture 
  manage  rs 
(KEKs). 
Only throug  h 
 S V  E T  
programme   
  as long as   it 
  lasts. Rele  va-
n  t structure  s   
have their own 
patter  ns   for 
mon  itoring   V  ET 
trai  ner  s. 
 A s s e s s m  e n  t  
& Evaluat  io  n of 
 t r  a i n e r s
  No  t yet ful  ly 
  defined. Higher 
  educat  ion in  st  i-
tutions,   h  owever, 
do provide rel-
evant   co  urses o  n 
Andragogy.   In 
t  hi  s   case their   ev-
aluation cr  it  er  ia 
a p  p l y.
Not yet     fully 
defined. HRDA 
has   the respons  i-
bility t  o a  ccredit 
and theref  ore 
assess   C  VT 
trainer  s from 
2013. 
B  y   EKEPIS. 
CVT   t  ra  in  ers’ 
ass  essment   when 
they en  ter the 
regi  ste  r   is based 
on a   comb  in  ation 
of   particip  at  io  n, 
essay-w  ri  ting 
an  d   pla  nni  ng   and 
presentation of a 
mic  ro-teach  ing   
session.
Undefined.
S o u r c e  s :   C  EDEFOP|Refer  ne  t (2009, 2010a  ,  b)  , European Commission (2007a,b,c,d), EQARF 
Indicators for Bulgaria (2010) available at: http://www.eqavet.eu/Libraries/EQARF_Indica-
tors/EQARF_Indicators_Bulgaria.sflb.ashx, EQARF Indicators for Greece (2010) available 
at:  http://www.eqavet.eu/Librearies/EQARF_Indicators_Greece.sflb.ashx,  EQARF  Indi-
cators  for  Cyprus  (2010)  available  at:  http://www.eqavet.eu/Libraries/EQARF_Indicators/
EQARF_Indicators_Cyprus.sflb.ashx, SVET (2006a,b).  A Comparative Overview of the Status and the Characteristics 35
In Tu r  k e y  wit  hin the SVET pro  ject tra  i  ners’ tra  i  ning has com  ple  ted its 
pi  lo  ting pha  se in pro  vin  ces and the  ir sub-pro  vin  ces. In the next pha  se, the 
re  ma  i  ning fifty-one pro  vin  ces will be co  ve  red. Thro  ugh the SVET pro  ject, 
De  ve  lop  ment Co  or  di  na  tors (for  mer Chan  ge Agent Te  ac  hers and Cur  ri  cu  lum 
Co  or  di  na  tors) in pi  lo  ting in  sti  tu  ti  ons ha  ve re  ce  i  ved tra  i  ning on stu  dent-cen-
tred met  ho  do  logy with the aim of fo  cu  sing clas  sro  om ac  ti  vi  ti  es on the le  ar-
ning pro  cess of stu  dents rat  her than the te  ac  hing pro  cess of te  ac  hers. This 
shift of fo  cus is a ra  di  cal chan  ge in VET in  sti  tu  ti  ons, whe  re te  ac  hers pri  or 
to the SVET pro  ject used to spend mo  re than ni  nety per cent of the  ir ti  me 
lec  tu  ring only. Sin  ce the prac  ti  cal clas  sro  om ap  pli  ca  tion of stu  dent-cen  tred 
met  ho  do  logy re  qu  i  res a chan  ge of at  ti  tu  de among the te  ac  hers, the re  la  ti  vely 
short tra  i  ning pro  vi  ded so far is not suf  fi  ci  ent. Furt  her  mo  re SVET do  es not 
set – alt  ho  ugh it sug  gests the de  ve  lop  ment of – a pat  tern on which tra  i  ners 
will be as  ses  sed. The  re  fo  re me  ans of eva  lu  a  tion and as  ses  sment of tra  i  ners 
is not re  por  ted. Ac  cor  ding to the Euro  pean Com  mis  sion (2007d: 18) the Tur-
kish Go  vern  ment is abo  ut to esta  blish an ac  tion plan for ac  qu  i  ring “Ge  ne  ral 
Qu  a  li  fi  ca  ti  ons of Te  ac  hing Pro  fes  sion” which com  pri  ses know  led  ge, skills 
and at  ti  tu  des ne  ces  sary for all te  ac  hers (in  clu  ding VET tra  i  ners). This will 
con  sist of six main qu  a  li  fi  ca  ti  ons, thirty sub-qu  a  li  fi  ca  ti  ons and two hun  dred 
and thirty-three per  for  man  ce in  di  ca  tors. This mec  ha  nism, ho  we  ver, aims at 
in  for  ming all sta  ke  hol  ders, de  ter  mi  ning co  o  pe  ra  tion and co  or  di  na  tion pro  ces-
ses and re  flec  ting qu  a  li  fi  ca  ti  ons to be  ha  vi  o  urs (SVET, 2006a; 2006b), and 
do  es not pro  vi  de a system for mo  ni  to  ring tra  i  ners’ per  for  man  ce or ade  qu  acy, 
nor do  es it pre  sent the me  ans for up  da  ting tra  i  ners’ skills and know  led  ge.
Ba  sed on the abo  ve ap  pre  ci  a  tion, the co  un  tri  es un  der study nor  mally sug-
gest a set of ac  tion plan (in terms of pri  o  ri  ti  zing qu  a  lity thro  ugh mo  ni  to  ring 
and eva  lu  a  ting VET tra  i  ners) that is de  ve  lo  ping or is plan  ned to be de  ve  lo  ped 
in the ne  ar fu  tu  re (Euro  pean Com  mis  sion, 2007a; 2007b; 2007c; 2007d). In 
the pre  sent de  ca  de the  se co  un  tri  es ha  ve re  a  li  sed the need for chan  ges that 
pro  mo  te qu  a  lity in the exi  sting VET systems. No  net  he  less they ha  ve not yet 
de  li  ve  red or im  ple  men  ted tho  se po  li  ci  es – in so  me co  un  tri  es li  ke Gre  e  ce and 
Bul  ga  ria se  ve  ral such po  li  ci  es are al  ready in pla  ce – that will pro  vi  de the me-
ans or cri  te  ria for as  ses  sing VET tra  i  ners’ ade  qu  acy and per  for  man  ce, and 
will al  so fo  ster the up  da  ting of the  ir skills and com  pe  ten  ces.
Ge  ne  ral ob  ser  va  ti  ons and re  com  men  da  ti  ons 
for VET tra  i  ners in So  uth­Eastern Euro  pe
Ba  sed on re  le  vant li  te  ra  tu  re as well as the ap  pli  ca  ble po  li  ci  es in the co  un  tri  es 
un  der study the key pro  blem in VET tra  i  ners’ pro  fes  si  o  nal re  cog  ni  tion is lar-
gely con  ta  i  ned in the pa  ra  dox that whi  le they are es  sen  tial to sup  por  ting skill 
de  ve  lop  ment in the work  for  ce, they do not enjoy high sta  tus for oc  cupying 
this ro  le (Le  ney, 2004: 18-19). The pro  fi  le of VET tra  i  ners in So  uth-Eastern 
Euro  pe is that of part-ti  me em  ployees at all le  vels with or wit  ho  ut di  dac  tic or Georgios K. Zarifis 36
pe  da  go  gi  cal ex  pe  ri  en  ce or skills, ot  her  wi  se highly qu  a  li  fi  ed or with only a 
vo  ca  ti  o  nal ex  per  ti  se, but with low pro  fes  si  o  nal este  em ca  u  sed by top-down 
de  ve  lop  ments that are com  pul  sory and pre  scrip  ti  ve in most ca  ses and tend to 
fru  stra  te if not sti  fle the  ir sta  tus as pro  fes  si  o  nals. The  se pe  o  ple of  ten at  tract 
com  pa  ra  ti  vely low sa  la  ri  es whi  le at the sa  me ti  me the  ir op  por  tu  ni  ti  es in terms 
of pro  fes  si  o  nal de  ve  lop  ment are di  ver  si  fied in the wor  kpla  ce and the  ir pro  fi  le 
gra  du  ally grows mo  re va  ried. Pro  fi  les in  clu  de te  ac  hers in scho  ols, in  struc  tors 
and te  ac  hing as  si  stants in scho  ols, tra  i  ners and tu  tors in en  ter  pri  ses all de  di-
ca  ted and with ot  her re  spon  si  bi  li  ti  es. To the  se may be ad  ded gu  i  dan  ce pro-
fes  si  o  nals. Most of the  se pe  o  ple al  so ha  ve ad  di  ti  o  nal qu  a  li  fi  ca  ti  ons in terms 
of work ex  pe  ri  en  ce or pe  da  go  gi  cal tra  i  ning (as is the ca  se in Gre  e  ce de  spi  te 
cer  tain ef  forts). Ot  hers ha  ve spe  ci  fic tra  i  ning in the di  dac  tics of adult edu-
ca  tion and An  dra  gogy (as is the ca  se in Bul  ga  ria). Alt  ho  ugh they ha  ve the  se 
qu  a  li  fi  ca  ti  ons, they are not al  ways for  mally re  qu  i  red or as  ses  sed. 
Ba  sed on the com  pa  ra  ti  ve as  ses  sment that was pre  sen  ted in the pre  vi  o  us 
sec  ti  ons of this ar  tic  le, the ge  ne  ral pic  tu  re shows cer  tain tra  di  ti  o  na  lism in 
the sen  se that the trends to  wards mo  re ac  ti  ve and work-ba  sed le  ar  ning ar  ran-
ge  ments, of  ten sup  por  ted by dis  tan  ce le  ar  ning (as in Gre  e  ce) or on-the-job 
co  ac  hing (as in Bul  ga  ria and Cyprus), are not very well de  ve  lo  ped in re  la  tion 
to con  tem  po  rary vi  ews on pro  fes  si  o  nal de  ve  lop  ment. Furt  her  mo  re, the fact 
that most of the  se pe  o  ple ha  ve such a wi  de va  ri  ety of tasks to per  form ra  i  ses 
the qu  e  sti  on of whet  her it is ul  ti  ma  tely ef  fi  ci  ent. A furt  her dif  fe  ren  ti  a  tion of 
tasks co  uld per  haps lead to a bet  ter matching of tasks and ta  lents and hen  ce to 
gre  a  ter ef  fi  cacy (RvB & PLA  TO, 2008: 113). 
In most of the co  un  tri  es stu  died he  re, no par  ti  cu  lar edu  ca  ti  o  nal or pe  da  go-
gi  cal qu  a  li  fi  ca  ti  ons are re  qu  i  red to be  co  me a VET tra  i  ner. The qu  a  li  ti  es that 
the  se pe  o  ple need for the  ir jobs are mo  re ne  go  ti  a  ble than man  da  tory. Most 
pro  vi  ders re  qu  i  re the  ir staff to ha  ve su  bject-spe  ci  fic know  led  ge, and in many 
ca  ses pro  fes  si  o  nal ex  per  ti  se. Oc  ca  si  o  nally, tra  i  ning staff sho  uld al  so pos  sess 
ge  ne  ral di  dac  ti  cal skills. Spe  ci  fic tra  i  ning in adult edu  ca  tion is de  si  ra  ble, but 
it is not al  ways a re  qu  i  re  ment. Ap  pa  rently, the emp  ha  sis is on wor  king ex  pe  ri-
en  ce and su  bject know  led  ge. The  re is no way one can ar  gue that me  re wor  king 
ex  per  ti  se is not im  por  tant. A fi  nal ob  ser  va  tion is that the  re is a sig  ni  fi  cant de-
gree of fle  xi  bi  lity in the fi  eld, espe  ci  ally in so  me pri  va  te or  ga  ni  za  ti  ons. VET 
tra  i  ners em  ployed of  ten hold down a com  bi  na  tion of po  si  ti  ons. Fo  ur par  ti  cu  lar 
types of com  bi  na  ti  ons are iden  ti  fied in So  uth-Eastern Euro  pe:  
(1)  Pe  o  ple wor  king in VET as a main job (with a hig  her edu  ca  tion de-
gree, but wit  ho  ut re  le  vant wor  king or di  dac  tic or pe  da  go  gi  cal ex  pe  ri-
e n  c e) ;
(2)  Pe  o  ple wor  king in VET and in for  mal scho  o  ling system (nor  mally 
se  con  ded to VET struc  tu  res, but not al  ways with di  dac  tic or pe  da  go-
gi  cal qu  a  li  fi  ca  ti  ons);
(3)  Pe  o  ple wor  king in VET and in for  mal ini  tial tra  i  ning (of  fe  red in 
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nor  mally wit  ho  ut di  dac  tic or pe  da  go  gi  cal ex  pe  ri  en  ce or qu  a  li  fi  ca  ti-
ons);
(4)  Pe  o  ple wor  king in VET as a si  de job as they are ac  ti  ve in anot  her 
pro  fes  sion. 
Ho  we  ver, for tho  se who  se VET po  si  tion is the  ir main job, the wor  king con  di  ti-
ons, sa  lary and le  gal po  si  tion are of  ten re  la  ti  vely po  or. 
The com  pa  ra  ti  ve fra  me  work used to sup  port this ar  tic  le pro  vi  des the ge-
ne  ral at  tri  bu  tes of the cur  rent con  di  tion in terms of the pro  fes  si  o  na  li  za  tion for 
VET tra  i  ners in So  uth-Eastern Euro  pe. The fo  ur co  un  tri  es ha  ve many things 
in com  mon be  si  des va  ri  a  ti  ons in terms of pro  vi  sion, espe  ci  ally if we con  si  der 
that the po  li  ci  es that ha  ve been de  ve  lo  ped so far pri  o  ri  ti  se VET, gi  ving way 
to tho  se who al  ready hold po  si  ti  ons in this area to be em  ployed as tra  i  ners, or 
be  ne  fi  ting in most ca  ses full-ti  me school te  ac  hers and for  mal edu  ca  tion staff. 
The qu  e  sti  on is how po  licy pri  o  ri  ti  es sup  port the pro  fes  si  o  nal sta  tus of the  se 
pe  o  ple sin  ce many of the tra  i  ners em  ployed co  me from the for  mal school 
system or ha  ve lit  tle or no di  dac  tic or pe  da  go  gi  cal qu  a  li  fi  ca  ti  ons (this ap  pli  es 
for Gre  e  ce in par  ti  cu  lar, but it in  clu  des even Bul  ga  ria that is the one co  un  try 
that re  qu  i  res a te  ac  hing qu  a  li  fi  ca  ti  on for all tra  i  ning staff, al  be  it rec  ru  it  ment 
is al  ways ne  go  ti  a  ble). 
Ba  sed on the ge  ne  ral ob  ser  va  ti  ons from the com  pa  ra  ti  ve over  vi  ew and 
the spe  ci  fic re  fe  ren  ces pre  sen  ted in the RvB & PLA  TO study re  port (2008: 
116-120) on VET tra  i  ners in pu  blic and pri  va  te tra  i  ning in  sti  tu  ti  ons, the fol  lo-
wing re  com  men  da  ti  ons de  pict a use  ful fra  me  work for de  ve  lo  ping the pro  fes-
si  o  nal sta  tus of the prac  ti  ti  o  ners wor  king in VET in So  uth-Eastern Euro  pe.
First of all, a di  sci  pli  ne that de  si  res to be seen as a high-qu  a  lity work 
do  main  ne  eds  pro  per  pro  gram  mes  for  ini  tial  and  con  ti  nu  ing  pro  fes  si  o  nal 
tra  i  ning and de  ve  lop  ment of the tra  i  ners in  vol  ved. Top-down de  ve  lop  ments 
that are com  pul  sory and pre  scrip  ti  ve as tho  se in Gre  e  ce and Cyprus with the 
ap  pli  ca  tion of re  gi  stri  es for exam  ple, tend to fru  stra  te pro  fes  si  o  na  lism. The 
re  com  men  da  tion is to de  ve  lop a system which op  ti  mally sup  ports pro  fes  si  o-
nal auto  nomy and self-re  gu  la  tion com  bi  ned with ac  co  un  ta  bi  lity, which will 
es  sen  ti  ally “for  ce” tra  i  ners to per  form op  ti  mally bet  we  en fre  e  dom and the 
con  stra  ints of pu  blic con  trol.
Con  cer  ning rec  ru  it  ment, it is re  com  men  ded that pro  fes  si  o  nal sup  port or 
tra  i  ning sho  uld be ma  de ava  i  la  ble for VET tra  i  ners to in  tro  du  ce them to the 
fi  eld of adult li  fe  long le  ar  ning and the met  hods ne  e  ded for it. Espe  ci  ally for 
tho  se co  un  tri  es whe  re most VET tra  i  ners en  ter the pro  fes  sion af  ter a num  ber 
of years of pro  fes  si  o  nal ex  pe  ri  en  ce this may be a bet  ter so  lu  tion than the so  lu-
tion of in  te  gra  ting te  ac  her edu  ca  tion in  to ini  tial te  ac  her tra  i  ning pro  gram  mes. 
Hig  her edu  ca  ti  o  nal in  sti  tu  ti  ons, such as uni  ver  si  ti  es, co  uld con  tri  bu  te to this 
as well by pro  vi  ding well-tra  i  ned pro  fes  si  o  nals with the  o  re  ti  cal and prac  ti  cal 
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highly re  com  men  ded that pro  fes  si  o  nal sup  port or tra  i  ning sho  uld in  tro  du  ce 
the fi  eld of adult and li  fe  long le  ar  ning and the met  hods ne  e  ded for it.
In  terms  of  the  con  cep  tu  a  li  za  tion  of  pro  fes  si  o  nal  le  ar  ning  pro  ces  ses, 
most evi  den  ce shows that the  re is a do  mi  nant ten  dency to think in terms of 
te  ac  hing and scho  o  ling rat  her than in terms of le  ar  ning, sha  ring, de  ve  lo  ping, 
know  led  ge ma  na  ge  ment or know  led  ge pro  duc  ti  vity. The fi  eld will ha  ve to 
or  ga  ni  ze it  self. The esta  blis  hment of pro  fes  si  o  nal as  so  ci  a  ti  ons and net  works 
co  uld help VET tra  i  ners in the  se pro  ces  ses of col  lec  ti  ve de  ve  lop  ment (Za  ri  fis, 
2009: 180). Po  licyma  kers at na  ti  o  nal, in  ter  na  ti  o  nal and Euro  pean le  vel co  uld 
sup  port and fa  ci  li  ta  te such ini  ti  a  ti  ves. 
A gre  a  ter dif  fe  ren  ti  a  tion of tasks is al  so re  com  men  ded so that pe  o  ple can 
fill the par  ti  cu  lar ro  les at which they ex  cel. Es  sen  ti  ally, this me  ans that VET 
or  ga  ni  za  ti  ons sho  uld adopt a po  licy on the as  sig  nment of tasks sup  por  ted by 
a re  la  ted com  pe  ten  ce ma  na  ge  ment po  licy. Task al  lo  ca  tion po  li  ci  es are ne  e  ded 
at the or  ga  ni  za  ti  o  nal/struc  tu  ral le  vel. Such po  li  ci  es re  qu  i  re over  vi  ews of the 
com  pe  ten  ces of every tra  i  ner. The re  qu  i  red com  pe  ten  ces can be matched to 
each of the col  lec  ti  ve set of tasks eit  her in de  ter  mi  ning the di  vi  sion of tasks or 
by pro  vi  ding ad  di  ti  o  nal tra  i  ning. 
Pro  fes  si  o  nals per  form at a hig  her le  vel if they un  der  stand the dyna  mics 
of the  ir work in terms of its con  tent and its met  hods. That is why for de  ca  des 
the con  cept of re  flec  ti  vity has been pro  mo  ted. The con  cept im  pli  es that thro-
ugh self-eva  lu  a  tion and ac  ti  ve re  se  arch the  se prac  ti  ti  o  ners will or  ga  ni  ze the  ir 
per  so  nal and col  lec  ti  ve pro  fes  si  o  nal de  ve  lop  ment and le  ar  ning. By do  ing so, 
they ser  ve the qu  a  lity of the  ir work, the  ir or  ga  ni  za  ti  ons and the  ir pro  fes  sion. 
Re  com  men  ded is that the con  cept of self-eva  lu  a  tion sho  uld be strongly pro  mo-
ted in the VET sec  tor.
Last but not le  ast, pe  o  ple wor  king in VET co  uld or  ga  ni  ze them  sel  ves in  to 
pro  fes  si  o  nal or  ga  ni  za  ti  ons in or  der to cre  a  te the  ir own com  mu  nity of prac  ti  ce 
and per  haps a col  lec  ti  ve iden  tity. This can be sup  por  ted by en  ga  ging in cross-
or  ga  ni  za  ti  o  nal, cross-sec  tor or tran  sna  ti  o  nal mo  bi  lity pro  jects. EU funds al-
low them to par  ti  ci  pa  te in in  ter  na  ti  o  nal pro  jects and ex  chan  ges. Prac  ti  ti  o  ners 
can ta  ke a stand for bet  ter em  ployment con  di  ti  ons. They can al  so cre  a  te the  ir 
own cen  tres of ex  per  ti  se, for exam  ple, to ca  rry out re  se  arch or sha  re ex  pe-
ri  en  ces. They can par  ti  ci  pa  te in pro  jects and ac  ti  vi  ti  es aimed at de  ve  lo  ping 
da  ta  ba  ses al  lo  wing for evi  den  ce-ba  sed work. And fi  nally they can ta  ke part 
in the go  ver  nan  ce of the  ir own or  ga  ni  za  tion, the  ir pro  fes  si  o  nal bo  di  es and the 
po  li  ti  cal are  na.
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Ге  ор  ги  ос К. За  ри  фис 
КОМ  ПА  РА  ТИВ  НИ ПРЕ  ГЛЕД СТА  ТУ  СА И ГЛАВ  НИХ 
КА  РАК  ТЕ  РИ  СТИ  КА ТРЕ  НЕ  РА ЗА СРЕД  ЊЕ СТРУЧ  НО ОБРА  ЗО  ВА  ЊЕ 
У ЈУ  ГО  И  СТОЧ  НОЈ ЕВРО  ПИ 
Ап  стракт
Овај рад за  сно  ван је на ис  тра  жи  ва  њу „VET тре  не  ри у др  жав  ним и при  ват  ним 
ин  си  ту  ци  ја  ма за оспо  со  бља  ва  ње“ (EAC/09/06 Сту  ди  је о тре  не  ри  ма за сред  ње 
струч  но обра  зо  ва  ње: Кључ  ни ак  те  ри ко  ји до  при  но  се да до  жи  вот  но уче  ње по-
ста  не ствар  ност у Евро  пи LOT2), ко  је је за по  тре  бе Европ  ске ко  ми  си  је 2008. 
го  ди  не спро  ве  ла аген  ци  ја Re  se  arch vo  or Be  leid (RvB) & PLA  TO. Аутор овог ра  да 
– ко  ји се ба  ви про  це  си  ма про  фе  си  о  на  ли  за  ци  је ВЕТ тре  не  ра и ин  струк  то  ра ко-
ји ра  де у др  жав  ним ор  га  ни  за  ци  ја  ма за оспо  со  бља  ва  ње у Ју  го  и  сточ  ној Евро  пи 
– био је укљу  чен у ис  тра  жи  ва  ње као екс  перт за скуп зе  ма  ља ме  ђу ко  ји  ма су 
Бу  гар  ска, Ки  пар, Грч  ка и Тур  ска. У ра  ду се из  ла  жу ак  ту  ел  на пи  та  ња у ве  зи са 
ка  ри  је  ром VET тре  не  ра, њи  хо  вим уло  га  ма и ком  пе  тен  ци  ја  ма, про  це  си  ма њи-
хо  ве ква  ли  фи  ка  ци  је и ре  гру  то  ва  ња, као и раз  ли  чи  тим по  ли  ти  ка  ма и ак  тив  но-
сти  ма струч  ног уса  вр  ша  ва  ња ове гру  пе љу  ди из ком  па  ра  тив  не пер  спек  ти  ве. У 
за  кључ  ном де  лу да  ју се од  ре  ђе  не пре  по  ру  ке за по  бољ  ша  ње при  сту  па и усло  ва 
ра  да, по  др  шку струч  ном уса  вр  ша  ва  њу и по  ди  за  њу атрак  тив  но  сти ове про  фе  си-
је у овом де  лу Евро  пе. 
К љ у ч  н е   р е  ч и : сред  ње струч  но обра  зо  ва  ње (VET), европ  ске по  ли  ти  ке, Ју  го  и-
сточ  на Евро  па, осо  бље за обу  ку, струч  но уса  вр  ша  ва  ње.  A Comparative Overview of the Status and the Characteristics 41
Ге  ор  ги  ос К. За  ри  фис 
СРАВ  НИ  ТЕ  ЛЬ  НЫЙ ОБ  ЗОР СТА  ТУ  СА И ГЛАВ  НЫХ ХА  РАК  ТЕ  РИ  СТИК 
ТРЕ  НЕ  РОВ В ОБЛА  СТИ СРЕД  НЕ  ГО СПЕ  ЦИ  А  ЛЬ  НО  ГО ОБРА  ЗО  ВА  НИЯ В 
ЮГО-ВО  СТОЧ  НОЙ ЕВРО  ПЕ 
Р е  з ю  м е
Пред  ла  га  е  мая ста  тья ба  зи  ру  ет  ся на ис  сле  до  ва  нии „VET тре  не  ры в го  су  дар  ствен-
ных и част  ных уч  ре  жде  ни  ях по об  у  че  нию и под  го  тов  ке ка  дров“ (EAC/09/06 
Ис  сле  до  ва  ние о тре  не  рах в обла  сти сред  не  го спе  ци  а  ль  но  го обра  зо  ва  ния: Клю-
че  вые су  бъ  ек  ты, со  де  й  ству  ю  щ  ие то  му, что  бы по  жи  знен  ное об  у  че  ние ста  ло де-
й  стви  те  ль  но  стью в Евро  пе LOT2), ко  то  рое для нужд  Евро  пе  й  ской ко  мис  сии 
в 2008 го  ду бы  ло про  ве  де  но агент  ством Re  se  arch vo  or Be  leid (RvB) & PLA  TO. 
Ав  тор дан  ной ра  бо  ты, за  ни  ма  ю  щ  и  й  ся про  цес  са  ми про  фес  си  о  на  ли  за  ции ВЕТ 
тре  не  ров и ин  струк  то  ров, ко  то  рые ра  бо  та  ют в го  су  дар  ствен  ных ор  га  ни  за  ци-
ях по об  у  че  нию и под  го  тов  ке ка  дров в Юго-Во  сточ  ной Евро  пе, уча  ство  вал в 
ис  сле  до  ва  нии в ка  че  стве эк  спер  та для ря  да стран, та  ких, как Бол  га  рия, Ки  пр, 
Гре  ция и Тур  ция. В ра  бо  те из  ла  га  ют  ся ак  ту  а  ль  ные во  про  сы в свя  зи с ка  рь  е  рой 
VET тре  не  ров, их ро  ля  ми и ком  пе  тен  ци  я  ми, про  цес  са  ми их ква  ли  фи  ка  ции и 
ре  кру  ти  ро  ва  ния, а так  же с  ра  зны  ми стра  те  ги  я  ми и про  гра  ма  ми по  вы  ше  ния 
ква  ли  фи  ка  ции дан  ной груп  пы спе  ци  а  ли  стов из срав  ни  те  ль  ной пер  спек  ти  вы. В 
за  клю  чи  те  ль  ной ча  сти да  ют  ся опре  де  лен  ные ре  ко  мен  да  ции в свя  зи с улуч  ше-
ни  ем под  хо  дов и усло  вий тру  да, а так  же с под  дер  жкой по  вы  ше  нию ква  ли  фи  ка-
ции и ро  сту пре  сти  жно  сти этой про  фес  сии в дан  ной ча  сти Евро  пы. 
Клю  че  вые сло  ва: сред  нее спе  ци  а  ль  ное обра  зо  ва  ние (VET), евро  пе  й  ские по  ли-
ти  ки, Юго-Во  сточ  ная Евро  па, спе  ци  а  ли  сты по об  у  че  нию, по  вы  ше  ние ква  ли-
фи  ка  ции.